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Endocrinology Department for Eight-year Medical Program students
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Abstract: Objective To explore the influence of different teaching strategies on the clinical teaching effect of
Eight-year Medical Program students in Endocrinology Department. Methods This study conducted an online ques-
tionnaire for evaluation of the teaching quality of training for attending doctors, residents and the effect of small lec-
tures of medical students. Participants were students from 6th—8th grades of Eight-year Program of clinical medicine
in Peking Union Medical Colleges Hospital, rotating in the Department of Endocrinology from December 2021 to
April 2022. Results Questionnaires were distributed to 48 medical students who had completed the rotation of Endo-
crinology Department. A total of 40 valid questionnaires were recovered with a recovery rate of 83.3%. The attending
doctors and residents in the ward performed well in the daily teaching activities. The busy clinical work was a main
factor affecting the teaching quality. Most medical students prepared lectures within 6 hours. In addition to mastering
relevant knowledge, lectures also improved the speech ability, literature retrieval ability and slide production ability

of students. Conclusions Adopting diverse teaching strategies and organizing various forms of traning activity are
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conducive to arouse the learning enthusiasm of medical students and comprehensively improve their post competencies.

Key words: Department of Endocrinology; diversified teaching strategies; Eight-year Medical Program; teaching quality; question-

naire assessment
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Fig 1 Analysis of factors influencing teaching quality among students
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Fig 2 Time required to prepare for the lecture
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Fig 3 The improvement of students’ abilities

after the lectures

TE X b5 A0 S A s I
AU, LS o) [ 2k o IR AT #CE TR R
WY IFZ WA, FEARE. “WESTE
TN S BOR, UAE T b fe 5 22 ST i Fh AN 427
A I ) BT R o AR AN AT N IR
4 22 D REI O HIL T B 45 R A e xfi BE ok L Ak
PN 73 WA R B B 4 Ml R AR 5 T 280 RE 9 A X
57 %,

3 itig

P73 AR = b A LS AT B Il PR 07
ST AT ek 8 e P ) 2 o 22 RIS 25 22 B IR X (W)
I S U B DL > ) 2 2 i 55 S i PR T4 R
WSy, PRI, FE A BRI TR] P o 22 F 0 s 0
I AGE &, A A T i 5 s DL S > [ 22 (1

PREZEERE 77, PBL BRI« T 0] @ 1Y) 2% 2] 7 07k,
1969 4F i 22 5 SR e 1 B, BLE o RZH =
SERERAE A AR CBL R BT R
Bl 2] gk i PBL &R, LSR5 (913
W Lk, BRIKENE RIS I RS EE , AR B A
SIS U I R AR R R R B
PBL . CBL S #UFJ7E R H W I R TAE ik
L5 2 )2 Pl s IR 2% 21 7 5843 $ T DL 52
A A RAALIEAE T

TE N 3 WA UL 52~ [) 25 28 T AR v AR B R
VAR g < [ AR 207 IR 8 T A A A, Res-
ident-as-Teachers” 5255 . 7~ . (E BE = U A 5 19 1l
IR BE 5 AR BULIE 207 BE ) SR ) X 5 ) B2
DI P 5% BB ) RS0 P gl BT B B 7 TR 2 4
Tl PR AT 55 ), A3 Bt B2 0 B 68 5 3 20 9 1K
23 Bl PR R R B AR 1Y B BV 7R B0 ot R D RE
it — L 5 T A N L BB AR R | P2 S H Re HR A
KAV SR R TR SV AR T, B AR S NI
EF A

5 BOM R IR FAR WAL Gl PR BCE U
[, DL LS o [ 2 A U 2 A i /N R R T L) 584
BRI 2 2D Y BREETE 4 Bh N ik
PR R IO AR M 5 B A Uy 7 0k BRI I 2
SRR AR N N IRR I B A L BRI
I TR 2T T AR DG RN P 2 452 | () It g 17 A 3R 5C
R RIVELTET Y RE ) B YFEREL T R 3 T UL RE 1Y)
HEEM, 28 0T7E 6 h N8k TAE, 7]
AR AT 2 PR s, @ AR I R B TAE Tz
TP

25 B RTIR TN PN A3 A Ml PR TAE R Y
— RINHNME, R Z oo ib iy 207K AR ZMIEA
MBI Bl AR TOR DLSE A )5 0 2 2T A 42
T2 e FL R PR SRR AE 7, 1l BEE 7 ~) 5 I PR S B
Wb, T T R 2 16 3 2 5 4R U2 J7 T I
Bt AR T m AT BB K- SR, AR T
PRFEA R Bt A TS I AUl AR, I
JRSESGHEE AL, LR R S & BRSO N o3 &
b U5 A ]2 e i X, DU 4 AR B UL 52 20 By
By e



1624 Femh 2= 5 lm R Basic and Clinical Medicine 2023.43(10)
SE Wk
[1] Donner RS, Bickley H. Problem-based learning in Ameri- teaching of thyroid disease[J]. BMC Med Educ, 2020,

[2]

[6]

can medical education: an overview [ J]. Bull Med Libr
Assoc, 1993, 81:294-298.

Ding X, Zhao L, Chu H, et al. Assessing the effective-
ness of problem-based learning of preventive medicine ed-
ucation in China[ J]. Sci Rep, 2014, 4.5126. doi: 10.
1038/ srep05126.

Chen M, Ni C, Hu Y, et al. Meta-analysis on the effec-
tiveness of team-based learning on medical education in
China[J]. BMC Med Educ, 2018, 18.77. doi; 10.1186/
s12909-018-1179-1.

Williams B. Case based learning-a review of the
literature ; Is there scope for this educational paradigm in
prehospital education? [ J]. Emerg Med J, 2005, 22
577-581.

Cen XY, Hua Y, Niu S, et al. Application of case-
based learning in medical student education: a meta-
analysis[ J]. Eur Rev Med Pharmacol Sci, 2021, 25;
3173-3181.

Zhao W, He L., Deng W, et al. The effectiveness of the
combined problem-based learning ( PBL) and case-based

learning ( CBL) teaching method in the clinical practical

[7]

[10]

(11]

[12]

20:381.doi: 10.1186/512909-020-02306-y.

Morrison EH, Friedland JA, Boker J, et al Residents-as-
teachers training in U.S. residency programs and offices of
graduate medical education[J]. Acad Med, 2001, 76
S1-S4.

Nassar L, Barakat A, Farah Z, et al. Radiology residents
from learners to teachers: a multi-centric study[ J]. Eur J
Radiol., 2021, 134. 109408. doi: 10. 1016/j. ejrad.
2020.109408.

XURE, le/N , LT, A5, BETHE B BRI PR B
HHFRLT]. ARG PR, 2018, 5:377-379.
EE, W, XBAGH. AEHIG R B2 2l AR
SPISEHEEITEM A [ T]. SR RS SRR, 2022,
42 .4 .840-843.

Hu X, Zhang H, Song Y, et al. Implementation of flipped
classroom combined with problem-based learning: an ap-
proach to promote learning about hyperthyroidism in the
endocrinology internship[ J]. BMC Med Educ, 2019, 19
290. doi: 10.1186/512909-019-1714-8.

Wt M35 22 S0 B D7 TR AR N 23 Wb I PR 20 T R 1
HILT] AkSLEE#F , 2013, 27.86-87.



